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End-of-Program Review 5-Year Assessment July 2019 

Oppression, Privilege, and Difference Across the Curriculum 

By Kristina Ackley (Faculty), Vaughn Foster-Grahler (QUASR), Elizabeth Williamson (Faculty) 

 

Overview and Essential Questions 

Between 2013 and 2018, the percentage of programs offering instruction in the learning activity known as 
“Oppression, Privilege, & Difference” (OPD) varied between 84% and 72%. The trend was not uniformly 
downward, but there was a significant decrease between 2016-17 and 2017-18, from 84% to 72%. The 
distribution of programs addressing OPD “extensively” “moderately” and “a little” was fairly consistent 
across the five‐year span (roughly a third in each category), though the percentage of programs who 
reported only addressing OPD “a little” has increased, which we find troubling.  

 

An initial review of this highly narrative data led us to ask some of the same questions posed by the 
authors of the 2012 report:  

 

1. How might we refine our understanding of the strategies/activities used in programs by asking faculty 
to distinguish pedagogical forms (workshops, guest speakers, etc.) from content covered (particular 
authors, historical moments)?  

 

2. How might we refine our understanding of the strategies/activities used in programs by asking faculty 
to describe the kinds of knowledge engaged by these activities?  
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Terminology 

Given the College’s emphasis on Equity and Inclusion, it is worth thinking about whether these are the 
best terms to use, or whether we want to stick with Oppression, Privilege, and Difference. The latter have 
the advantage of being forceful and highlighting specific structures of power; the former have the 
advantage of highlighting efforts to address traditional power imbalances. Our group did not have a firm 
opinion on this question but we wanted to flag the issue.  

 

 

39 34

54 52
41

29
30

42 45

36

29

15

22
31

42

0

20

40

60

80

100

120

140

2014 2015 2016 2017 2018

Examining issues of oppression, privilege and 
difference

Extensively/Moderately/Little

Extensively Moderately A little

40 43 46 41 34

30
38 36

35
30

30
19 19 24

35

0

20

40

60

80

100

120

2014 2015 2016 2017 2018

Percentage of programs examining issues of 
oppression, privilege and difference

Extensively/Moderately/Little
2014-2018

Extensively Moderately A little



3 
 

Interpretative Analysis 

1. Content vs. Learning Activities   

The current design of the survey question categorizes OPD as a learning activity, but it also asks faculty 
to describe, “What content areas and activities you use to examine OPD.” We acknowledge that content 
(e.g. the book selected for seminar) is often inextricable from the content (e.g. the structure of the 
seminar). It is not surprising, therefore, that faculty member responses to the open-ended question 
sometimes conflate content and learning activities.  

 

We did some initial analysis in which we attempted to determine which faculty responses referred only to 
content (e.g. a topic or a book) and which ones referred to both content and learning activities. We felt 
there was too much subjective interpretation in our analysis of the responses to merit recording some kind 
of tally. That said the exercise did convince us that it would be highly useful to design a question that 
clearly separates out these two ways of thinking about learning.   

 

2. Qualifying “extensively/moderately/little” 

In 2012, the review team provided a close reading of survey responses and came up with some useful 
possible language for describing what each of these levels of engagement looks like in relation to OPD. 
We are copying their notes here verbatim, as they are still relevant to the responses from 2013-2018.  

 

Typical elements of an “extensive” response: 

 Rich level of detail around both process and content, learning activities and outcomes 

 Some account of pedagogical framing or theory  

 Demonstrable connections and/or scaffolding between learning activities  

 Movement from tourist‐type activities around OPD issues to deeper analysis, reflection and 
action/praxis  

 Integration of OPD content across program curricula and/or disciplines  

 

Typical elements of a “moderate” response: 

 Reference to multiple texts and activities without connecting or integrating them with broader theories, 
program themes and goals  

 Integration of a variety of pedagogical approaches to help ground or scaffold OPD content, although not 
directly connected to application or practice  

 OPD content is offered within programs, but opportunities for reflection or synthesis are often not 
reported or elaborated upon  
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Typical elements of a “minimal” response: 

 References to individual texts and activities without connecting or integrating them to broader theories, 
program themes and goals.  

 OPD only emerged in student project work, as opposed to a planned part of the program  

 

Discussion 

As with so many open-ended questions on the survey, there was tremendous variety in how faculty 
provided evidence to support their self-assessment. We struggled with responses that simply listed 
learning activities used to address OPD (e.g. “seminar, lecture, workshop” without additional detail) or 
asserted that “OPD was built into all aspects of the program.” Therefore, we recommend providing a 
question with more structure (see below). We are aware that adding checkboxes may result in a loss of 
narrative richness and/or may feel prescriptive, but we feel that the vagueness of some of the responses is 
making it essentially impossible to capture the differences between “extensive” “moderate” and “a little” 
accurately.  

 

Although the College has made a deliberate effort to support faculty development in this area, thinking 
about OPD as an aspect of content is more developed in certain divisions and disciplines, and the College 
still has work to do to ensure that all learning environments are as equitable as possible. We suspect that 
the significant drop off in 2017-18 was due to the increasingly hostile and contentious climate (both 
nationally and locally), but we hope that there will be a course correction and will be curious to see what 
future trends look like. The 2012 authors noted that it was crucial to “help faculty move beyond the 
touristic practice of having students attend a single event,” namely Day of Absence/Presence. Now that 
this tradition has ended, the College is in a state of transition and seems to be moving toward more events 
scattered throughout the year. The key to success here, it seems, will be advertising these to faculty well 
in advance and providing support in building them into their programs in substantive ways. We also echo 
the 2012 authors’ statement that “it is important to recognize OPD as a set of academic content and 
methods that can be studied at beginning, intermediate, and advanced levels, and to make that work 
visible within the catalog.” 

 

Recommendations 

It would be ideal to consult the Office of the Vice President for Equity and Inclusion before making 
changes to this portion of the survey. 

 

Implications for renewal initiatives: FYE 

In 2017-18, 25% of first year programs did not address OPD at all. We would like to see all first-year 
programs (including those that aren’t in the pilot) incorporate OPD, ideally through learning activities and 
environment as well as content. Students are often encountering the study of OPD for the first time when 
they come to Evergreen—either as first time first years or transfers—and addressing this set of issues is 
crucial to students’ sense of belonging. “Diversity, Equity and Inclusion” is mentioned in the FYE 
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objectives passed by the faculty in 2018; how this aspirational goal is operationalized will be crucial (this 
is perhaps a reason to shift to this or similar language for the EPR). 

 

Implications for renewal initiatives: Paths 

We did not have Planning Unit info for the particular data set we examined; it would be useful to have 
this survey question coded by path, first and foremost, to provide feedback to conveners and curriculum 
area team leaders.  

 

We propose modeling this question after the 4-part Writing question (7A-D), but keeping an initial yes/no 
initial filter which asks faculty whether they worked with OPD. 

1) Ask faculty what types of OPD content they incorporated, which may include:  

a. Diverse seminar texts and discussion  

b. Historical study of systems of OPD 

c. Study of ongoing manifestations of OPD 

d. Study of interlocking systems of OPD 

e. Other  

2) Ask them to qualify #1 (extensively/moderately/a little) – and provide examples to help explain 
what each level of engagement might look like 

3) Ask faculty about the classroom activities they provided, which may include:  

a. Your community agreements included language about OPD 

b. Skill-building workshops in communicating across significant differences 

c. Guest speaker/workshop facilitators who provided diverse perspectives 

d. Field trips/community engagement that provided diverse perspectives 

e. Instruction in how to shape research questions using OPD 

f. Space provided for students to integrate their personal/co-curricular experiences 

g. Support for students to integrate OPD into their independent projects 

h. Pedagogical focus on equitable outcomes 

i. Other  


